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Abstract 
This article uses the idea of informed learning, an interpretation of information 
literacy that focuses on people’s information experiences rather than their skills or 
attributes, to analyse the character of using information to learn in diverse 
communities and settings, including digital, faith, indigenous and ethnic communities. 
While researchers of information behaviour or information seeking and use have 
investigated people’s information worlds in diverse contexts, this work is still at its 
earliest stages in the information literacy domain. To date, information literacy 
research has largely occurred in what might be considered mainstream educational 
and workplace contexts, with some emerging work in community settings. These have 
been mostly in academic libraries, schools and government workplaces. What does 
information literacy look like beyond these environments? How might we understand 
the experience of effective information use in a range of community settings, from the 
perspective of empirical research and other sources?  The article concludes by 
commenting on the significance of diversifying the range of information experience 
contexts, for information literacy research and professional practice. 
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Introduction  
To date, information literacy research has largely occurred in what might be 
considered mainstream educational and workplace contexts, with some emerging 
work in community settings. The dominance of attention to college and university 
libraries, schools, government and corporate workplaces has led to an assumption that 
research skills, deductive approaches to problem solving, and information processes 
in different contexts, are central to information literacy and information literacy 
research (Lin, 2010). 
 
Research which has focussed on the experience of information literacy (Bruce, 1997), 
however, has explored people’s experiences of effective information use; and while 
the context in which this work was done was clearly mainstream, the experiences 
identified revealed textures and patterns in the character of effective information use 
that had previously not been accounted for. This focus on people's experience of 
information use in information literacy research has led to a range of understandings 
of information literacy in broad academic (e.g., Edwards, 2006; Maybee, 2007) or 
discipline-based (e.g., Boon, Johnston & Weber, 2007; Lupton, 2008), and workplace 
(e.g., Lloyd, 2007; Kirk, 2004) settings.  
 
Authors’ perspective on information experience and informed 
learning 
Insights from the experiential work described above have made two important 
contributions. The first is the theorising of an experientially-grounded, 
phenomenographic approach to information literacy, as informed learning or using 
information to learn (Bruce, 2008; Bruce & Hughes, 2010; Bruce, Hughes & 
Somerville, 2012).  
 
The second and newer influence derives from more recent attention to informed 
learning in community settings (Harlan, Bruce & Lupton, 2012; Yates, Partridge, & 
Bruce, 2008; Yates, Bruce, Partridge, Edwards, Cooper, & Day, 2012; Gunton, Bruce 
& Stoodley, in press 2012). It leads us to ask: What does people’s information 
experience look like beyond the traditionally researched environments, in spaces 
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where people are potentially less constrained by academic and scientific values and 
processes? We need to understand the experience of information use in diverse 
contexts to ensure the breadth of information experiences (i.e. experiences with 
information, of information and in information environments) are acknowledged, 
understood and esteemed in our information and knowledge rich society. 
 
How might we then understand the collective experience of using information to learn 
in community contexts? Informed learning is an interpretation of information literacy 
that focuses on people’s experiences of information use, rather than their skills or 
attributes, to explore the character of information literacy in a range of contexts. We 
may expect to gain enhanced insight into the experience of informed learning from 
settings which admit ways of thinking about knowledge which differ from dominant 
scientific and socio-economic values, thus opening up windows into the experience of 
a greater diversity of communities. Such insight will allow us to nurture what are 
presently less recognised approaches to information use, as well as develop 
understandings which will at least begin to take into account the diversity of 
experience which enriches our society. Understanding diversity in informed learning 
experiences serves to acknowledge both content (since the information itself is 
embraced as an object of research) and context (because informed learning takes into 
account the interrelationships between people and their environment).  
 
In this chapter we discuss the nature of informed learning in community settings. We 
then explore the potential of using an informed learning lens to explore community 
information literacy, through analysing research generated frameworks derived from 
Australian and North American research in terms of their illustration of information 
and learning experiences.  These examples indicate the value of this approach for 
appreciating (and rediscovering) textured, contextualised and collective information 
and learning experiences, particularly those often overlooked due to the prevalence of 
individualistic values. Finally, we discuss how understanding informed learning in 
community settings may enrich our prevailing views of information literacy, building 
our appreciation for variation in being, seeing and knowing (ways of experiencing) 
the world, others and self.  
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Informed learning: a lens for exploring information experiences 
in community settings 
Informed learning attends to variation in peoples’ information experiences rather than 
their skills or attributes. Within the framework of informed learning, information 
literacy is usually described as the experience of ‘using information to learn’, and 
information literacy education as changing awareness of people’s experiences of 
using information to learn. Fundamentally, a focus on variation enables us to be able 
to work effectively with or serve particular groups, perhaps in heightening or 
widening their experience, and, in a reciprocal fashion, heightening or widening our 
own information experience (Somerville & EchoHawk, 2011).    
 
Informed learning embraces rich experiential ‘story’ as a focal strategy for 
interpreting and understanding experience.  The experiential research frame 
underpinning informed learning offers a holistic approach to understanding 
information use which contrasts with the conventional skills and competency based 
approaches, because it takes into account the interrelations between people and their 
environment.  The emphasis on experience also embraces awareness of information as 
a principal object of research, involving both what people experience as information, 
and how they experience that information.  For example, artists or weather forecasters 
may or may not experience snow as information, and the way in which they 
experience that information may also differ, for example as inspiration or evidence.  
 
Informed learning (Bruce, 2008) seeks to understand the experience of information 
use for learning. Information is interpreted as that which is experienced as informing 
(Bruce, 2008; Lupton, 2008), and learning is interpreted as becoming aware of or 
experiencing aspects of the world differently (Marton & Booth, 1997).  For example, 
information is understood from the perspective of users and learners which takes 
different forms and varies with the discipline or community of practice (Lupton & 
Bruce, 2010).  Somerville & Lloyd (2006) note that fire fighters consider both their 
bodies and the fire itself to be information; also, while academics might consider 
books, journals, newspapers, archives and broadcasts to constitute information (Boon, 
Johnston & Weber, 2007), construction workers identify drawings, email 
correspondence, minutes of meetings, workflow and contracts as information (Magub, 
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2006). The phrase ‘information use’ is intended as a broad representation of people’s 
experience of information literacy, rather than as a single phase in an information process.  
 
Informed learning also acknowledges that information may be experienced in many 
ways, including subjective, situated and transformational (Lupton & Bruce, 2010; 
Bruce & Hughes, 2010; Somerville & EchoHawk, 2011). It thus departs from 
conventional educational approaches which emphasize objective content divorced 
from primary sources and experiences through inclusively encouraging awareness of 
the cultural and social dimensions of learning contexts, as well as simultaneously 
promoting sharing of varied knowledge and experiences (Bruce & Hughes, 2010; Cajete, 
1994).   
 
Key principles underpinning the development of informed learning include:  
 Looking at the world through the eyes of the people engaged with the 
world, thus understanding the experience of using information to learn 
from the viewpoint of the learners.  
 Focusing on more than one aspect of a phenomenon at a time, thus 
simultaneous attention to information use and discipline content.  
 Emphasising learners’ awareness, either of different aspects of how they 
use of information to learn, or of different facets of one aspect of their use 
of information to learn.  
 Recognising the inseparable connection between people and their world, 
thus focusing on content or context, as well as becoming aware of 
something in a different way.   
(Marton & Booth, 1997; adapted from Bruce & Hughes, 2010, pp 4-5) 
 
Informed learning in community contexts 
We now turn to examine the experience of using information to learn across several 
community contexts.  The idea of community here refers to everyday life settings 
removed from the formal, institutionalized educational and workplace environments 
typically studied in information literacy research. In this paper we focus on research 
into people’s experience of using information to learn in digital communities, faith 
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communities, indigenous communities and ethnic communities. The research 
highlighted below adopts an interpretive experiential paradigm. Relational informed 
learning theory (Bruce, 1997) guides the authors’ explorations of rich and holistic 
information experiences. 
 
The research examples represent five very different communities:   
1. Older communities: Ageing Australians  
2. Digital Communities: Australians in Disasters 
3. Faith Communities: Church Community  
4. Ethnic Communities: Hispanic Community  
5. Indigenous Communities: Native American Community 
 
The Native American and Hispanic communities referred to above were located in 
North America, and the remainder in Australian settings.  
Older communities: Ageing Australians 
A study of ageing Australians (65-79 year olds) found that they experience health 
information literacy (HIL) as (see also Table 1):  
1. Absorbing;  
2. Targeting;  
3. Journeying;  
4. Liberating; and  
5. Collaborating.  
When ageing Australians experience HIL as absorbing, learning is about intuitively 
and spontaneously accumulating external information which is potentially useful to 
them, trusting they will remember what’s important at the point of need.  Information 
is sourced externally, and is meaningful and useful across time. When ageing 
Australians experience HIL as targeting, learning is about organising information 
strategically, trusting a methodical process will consistently lead to a defensible 
conclusion.  Information is complex and must be managed to be useful. When ageing 
Australians experience HIL as journeying, learning is about personal discovery. 
Information sourced internally is useful and valid, including tuning in to their own 
bodies. When ageing Australians experience HIL as liberating, learning is 
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entrepreneurial, to do with achieving control over their circumstances. Information 
enables them to act more freely and independently, helping them make individual 
decisions about their lifestyle. When ageing Australians experience HIL as 
collaborating, learning is achieved in association with others, to mutual benefit. 
Information is powerful to instigate change in the wider community.  
 
These experiences indicate an expanding awareness which increasingly acknowledges 
learning as: 
a) contextualised – information is applicable to a widening environment; 
b) controlled – information is an object in its own right;  
c) personal – information is sourced not just externally but also from within; 
d) powerful – information is useful to instigate change; and  
e) communal – information is a force for change in the community.  
 
Table 1 Ageing Australians' Experience of Health Information Literacy 
Category HIL is… Focus Learning Information 
1. Absorbing  intuitive, taking 
in information for 
possible future 
use 
Filling a 
personal 
reservoir 
Learning is about 
memory and 
recall. 
Information is stable 
and meaningful 
across time. 
2. Targeting  strategically 
procedural, 
organising 
information 
Managing 
information  
Learning is about 
assembling and 
managing 
information. 
Information is 
complex, an object 
in its own right and 
needs to be 
governed. 
3. Journeying  personal, 
discovering 
unanticipated 
destinations  
Trusting your 
own 
experience of 
health 
Learning is about 
taking your own 
experience 
seriously. 
Information is 
sourced internally 
as well as externally. 
4. Liberating   entrepreneurial, 
taking decisions 
about your 
lifestyle 
Deciding about 
your health 
Learning is about 
becoming able to 
carry out change. 
Information is 
influential, helping 
with lifestyle 
decisions. 
5. Collaborating   collaborative, 
influencing each 
others’ health 
Changing the 
health of the 
whole 
community 
Learning is about 
connecting with 
fellow learners. 
Information is 
powerful, changing 
the community, and 
is relevant across a 
wide context. 
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Digital Communities: Social media in times of natural 
disasters  
A study exploring the information experiences of people using social media during 
the Brisbane floods in 2011 suggested that there were four categories that depicted the 
ways people used social media to be informed during a natural disaster (Bunce, 
Partridge & Davis, 2012).  In the first category, monitoring information, the 
information experience involved the ongoing monitoring of news regarding the 
flooding event for the purpose of staying informed. This was experienced in a solitary 
manner, in that it did not facilitate or involve communication to others outside of the 
social network itself.  The monitoring experience occurs in social media networks that 
enable the posting of small chunks of information that could be immediately 
consumed or re-posted. 
 
In the second category, community and communication, the information experience 
was necessitated by the need to communicate with individuals or organisations in 
matters relating to the flooding event.  Although the communication would most 
frequently take place within the social media spaces it could also involve 
communicating physically with others, using information that had been sources from 
a social media platform. This category frequently involved reliance on an individual’s 
established social media networking communities.  Communication with these 
communities involved harnessing expertise from members within the community 
itself or from an extension of that community. The very nature of this category 
necessitated that individuals engaged in the practice of information sharing, either as a 
recipient or the ‘holder’ of information.  
 
Affirmation is the third category of experience. In this category individual’s 
information experience involved the seeking of affirmation or assurance. Individuals 
would use the information obtained through social media to obtain or give assurance 
in regards the safety and/or location of family or friends or in relation to property.  In 
this category individuals may experience the practice of information sharing through 
the posting of verbal updates or photographs. Alternatively, in this category 
individuals would actively seek information to share with others rather than simply 
sharing the information that they already know. 
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The fourth category is awareness.  In this category the individual’s information 
experience involved the development or expansion of their awareness of the flooding 
event.  This need for greater awareness was governed by the individual’s particular 
expectations and information requirements and, as such as unique to each individual. 
Although the desire to expand awareness was not always a conscious one, specific 
reasons for using social media for this purpose including how the flooding has 
affected the individual’s workplace and therefore their ability to go to work. In this 
category, individuals will actively seek new visual or text-based information, or they 
may encounter the information through browsing comments posted on social media 
platforms. 
 
Through adopting an experiential approach to exploring people’s information literacy 
during a time of crisis, this research has provided new insights and deeper 
understandings about how people engage with information for learning in everyday 
life.  
Faith Communities: Church Community  
Informed learning in the Uniting Church of Australia community is experienced as 
using information to learn in five different ways.  
 
1) Growing faith: understanding and interpreting communication inspired by God 
to develop a personal faith journey.   
2) Developing relationships: using information generated through social and 
pastoral interactions to grow relationships.  
3) Managing the church: using collaborative approaches to engage with corporate 
information to develop administrative functions. 
4) Serving the community: using personal interpretations of gifts and talents in 
response to needs within the community. 
5) Outreaching beyond the community: using personal interpretations of gifts and 
talents in response to needs beyond the church community 
 
The particular meaning associated with each experience is reflected in its category 
name. Each also involves a depiction of what constitutes information in that 
experience and an indication of how the information is used in learning. Details of 
these categories are summarised in Table 2 below. In the table we can observe a shift 
in focus of awareness from ‘God and personal faith’ in the first category to ‘Service 
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beyond’ in the fifth category. This shifting focus is an important aspect of 
understanding the variation in informed learning experiences. At the same time, 
aspects which are not considered, or which we say are in the margin of awareness, 
widen across categories from relationships in the first category to proactivity and 
interest in other faiths in the fifth category. Also, across the categories, both 
information and learning are experienced differently (Gunton, Bruce and Stoodley, in 
press 2012). 
 
Table 2 Varying aspects of experiences of using information to learn in church community 
 Category 
Focus of 
awareness 
Information 
experience 
Learning 
experience 
Margin 
1 Growing faith God and 
personal faith 
Received 
Personalised 
Reflective, solitary 
(personal 
reflection, peer 
discussion, formal 
education) 
Relationships 
2 Developing 
relationships 
Relationships Relational 
shared 
Communal 
(social 
interactions, 
community 
worship,  personal 
support, social 
media 
Management 
issues 
3 Managing the 
church 
Business 
operations 
Corporate 
systematic 
Evidence based 
(group based, 
interactive 
sharing, ) 
Own service role 
4 Serving the 
community 
Service within Personalised 
Responsive 
within the 
community 
Kinaesthetic 
(learning by 
doing, putting 
learning into 
practice, acts of 
service) 
Issues beyond 
5 Outreaching 
beyond the 
community 
Service beyond Personalised 
Applied 
beyond the 
community 
Kinaesthetic 
Responsible 
( as above) 
Proactivity, other 
faiths 
 
Ethnic Communities: Hispanic Community  
At the Center for Colorado & the West at Auraria Library (CC&W), researchers are 
exploring these questions in the Hispanic and Native American communities: “What 
constitutes information?” and “How is information experienced and used for 
learning?”  
 
The Hispanics in Colorado project demonstrates the application of a multifaceted 
‘informed learning’ lens to appreciating the experiences of a distributed cultural 
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community engaged in a digital ‘memories’ project (Somerville & EchoHawk, 2011). 
The initiative originated when community members discovered that few images in the 
Denver Public Library Western Division collection represented a Hispanic 
experience. Only 136 of the 100,000 photographs were deemed relevant, and 
metadata for these photographs provided little information, typically noting “unnamed 
person” or “may be Hispanic or may be Italian.” In response, CC&W researchers 
invited the Hispanic community to contribute personal photographs from scrapbooks 
and shoe boxes. This resulted in the creation of a 600-image online collection with 
community-generated metadata.  
 
While working with CC&W staff on the project, Hispanic community members 
gained new appreciation for their history and culture, and became familiar with the 
concept of informed learning. Hispanic community members decided to produce a 
culturally authentic video promoting awareness of their digital heritage memories. 
They wrote and rewrote a script expressing informed learning through their cultural 
lens. Then community members produced a promotional video which advises 
Hispanic students about locally available college scholarships so that, informed 
through successful graduates’ testimonials, students will seek the financial aid 
necessary to attain higher education. In addition, they produced four videos on 
Hispanic culture and contributions for school children, in fulfilment of a recently 
enacted (but unfunded) State of Colorado mandate to deliver a more culturally 
inclusive social studies curriculum (adapted from Bruce, Hughes & Somerville, 
2012). 
 
This two year study demonstrated that authentic community-generated digital curation 
and knowledge production activities must be informed by community members’ 
expressions of their contexts, concepts and truths. In particular, this project 
demonstrated that the concept of ‘significance’ – which conveys importance and 
consequence – must be negotiated and expressed with and for members of cultural 
community members. This requires appreciating information formats traditionally 
disregarded by the larger society – for instance, folk art, storytelling, community 
dance, cooking and cultural music. In the words of noted Hispanic scholar, “archives 
exist in multiple forms. People have collected a compendium of embodied knowledge 
– information that is passed on by the body through rituals, cooking, dancing and 
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oratory… It is an image bank of sources, concerns, and aspirations.  In addition, many 
groups have established oral and written archives by collecting the stories of ordinary 
folk, asking them about their experiences and… traditions, particularly the vernacular 
expressions” (Ybarra-Frausto & Mesa-Bains, 2005, p10). 
Indigenous Communities:  the Native American Community  
Researchers at the Center for Colorado & the West at Auraria Library (CC&W) have 
also explored the questions: “What constitutes information?” and “How is 
information  experienced and used for learning?” with members of Native American 
communities in the Western United States. 
 
Since 2009, two community-generated digital projects have expressed traditional 
ways of knowing, seeing and being in the world. Dr. Gregory Cajete in his classic 
book, Look to the Mountain: An Ecology of Indigenous Education, describes "the 
recognition that there is a knowing Center in all human beings that reflects the 
knowing Center of the Earth and other living things... This recognition led to 
ceremonies, rituals, songs, dances, works of art, stories and traditions to assist 
individual access and use [of] the healing and whole-making power in each person." 
(1994, pp211-212). Therefore, for indigenous peoples learning reflects “a way of 
perception and creative thought” (Cajete, 1994, p23) guided by ideas of spiritual 
ecology, environmental foundation, mythic foundation, visionary, artistic foundation 
and affective communicative that produces symbiotic relationships (Barnhardt & 
Kawagiey, 2005).  
 
The communal nature of shared information experience informs the traditional Native 
American learning system which has “historically occurred in a holistic social context 
that developed the importance of each individual as a contributing member of the 
social group. Tribal education sustained a wholesome life process. It was an 
educational process that unfolded through mutual reciprocal relationships between 
one’s social groups and the natural world. This relationship involved all dimensions 
of one’s being while providing both personal development and technical skills 
through participation in community life. It was essentially a community integrated 
expression of environmental education” (Cajete, 1994, p26). 
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Traditional tribal learning reflects the understanding that lives are truly and 
profoundly connected to other people and the physical world, reflecting a deep 
relationality.  Knowledge gained from first-hand experience in the world is 
transmitted or explored through ritual, ceremony, art and appropriate technology, for 
use in everyday living. Cajete observes, “learning about life [occurs] through 
participation and relationship in community, including not only people, but plants, 
animals, and the whole of Nature.” (1994, p26), reflecting extensive simultaneity of 
awareness. 
 
“Much of indigenous education can be called 'endogenous' education; it revolves 
around a transformational process of learning by bringing forth illumination from 
one's ego centre. Educating and enlivening the inner self is the imperative of 
indigenous education, embodied in the metaphor 'seeking life' or for 'life's sake.' 
Inherent in this metaphor is the realization that ritual, myth, vision, art and learning 
the art of relationship in a particular environment, facilitate the health and wholeness 
of the individual, family and community.” (Cajete, 1994, p209). As Cajete says, “In 
its most natural dimension, all true education is transformative" (1994, p209). 
 
Such a framework suggests a way of being in the world, as well as experiencing the 
world, in which learning is cultivated within a community culture that values 
information and knowledge closely intertwined with the experience of using 
information to learn. This approach to learning departs significantly from Western 
societies’ assumptions about information and learning. 
 
Discussion 
Information literacy research is currently largely formed in two parts, the behavioural 
and the interpretive. Behavioural studies tend to see information literacy in terms of 
skills, knowledge and attitudes, measuring or developing models of the cognitive, 
sensori-motor and affective dimensions of the phenomenon. In the interpretive 
tradition, it is people’s information and learning experiences that are privileged. The 
research object may differ, for example some researchers focus on variation in 
experience, others on information practices and others on the way in which people in 
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different contexts build meaning together; however the interest in peoples’ 
experience, and especially their information experience is common. Through the 
informed learning lens, people’s information experiences are viewed in terms of their 
experience of using information to learn. Exploring informed learning in community 
settings enriches our understanding of the character of information literacy.  
Enhancing our understanding of information literacy 
Each of the community contexts addressed above reveals a wide array of meanings 
associated with using information to learn, and also considerable diversity in the 
experience of information and learning. This both reinforces and complements 
emerging insights into the diverse character of information literacy from sociocultural 
information literacy research. 
 
As the examples illustrate many of the meanings associated with information literacy 
are not individualistic or grounded in skills, but rather often involve learning groups 
or communities and are grounded in specific contexts.  Significant diversity exists in 
the kind of information or knowledge that is valued in different communities - 
received, collaborative, individual or scientifically verified information all contribute 
to the spectrum, suggesting that our tendency to classify information as, for example, 
textual, aural, visual or digital may be insufficient. In some cultures, there is strong 
emphasis on seeing information as objective, with only some attention to the 
subjective experience of information and even less to the transformational. In 
spiritually grounded cultures, the experience is likely to be the opposite, with 
emphasis lying on experiencing information as transformational and subjective, and 
less or not at all on the objective approach. Studies such as these move us beyond 
merely understanding information use in context, to understanding how collective 
relationships in intensive learning environments assume importance. 
 
Information in the indigenous and ethnic CC&W communities is experienced as that 
which is informing and can be subjective or transformational. This affirms the 
evolving theoretical perspective of informed learning. Information in these cultures 
appears also as purposeful and intentional. It is not passive; it has an active role to 
play. The informed learning understanding that people’s experience “fuses traditional 
separations between data, information and knowledge; recorded and unrecorded 
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knowledge or information… In informing, information makes a contribution to 
something larger – it becomes part of a process that determines action, enables 
insights, creates a work of art” (Bruce, 2008, p.101) is affirmed in the experience of 
the communities contributing to Center for  Colorado & the West research projects. 
The importance of inclusivity 
The diverse findings around people’s community experiences of using information to 
learn serve as a timely reminder of the importance of ‘inclusive informed learning’, 
which simultaneously raises people’s awareness of the cultural and social dimensions 
of their learning context. Valuing the social and cultural dimensions of learning might 
encourage people to share their varied knowledge and experiences (Bruce & Hughes, 
2010, p9). 
 
Inclusivity applies to both conceptual and practical aspects of informed learning, for 
example on a conceptual level, inclusivity implies awareness of the diversity of 
information users, and their learning and cultural experiences. On a practical level, 
inclusivity implies professional responses that respond to people’s diverse contexts 
and needs (adapted from Bruce & Hughes, 2010, pp8-9). 
 
The intrinsically empathetic and respectful nature of building inclusive informed 
learning constructs and conceptions honours the experiences of community members 
and supports their collaborative expression of systems of belief and patterns of 
experience through which collective cultural differences may be understood.  In so 
doing, researchers working collaboratively with communities “shape interpretations 
and narratives of the past and present, thereby influencing construction of the future, 
as community members express their contexts, concepts, and truths” (Wurl, 2005). 
Implications for practice 
In different communities, we anticipate communication might be assisted and learning 
opportunities strengthened by insights from such studies as those described here. 
Leaders will gain insight into ways of working with their communities, and 
specialised libraries and community archives will gain insight into ways of supporting 
their client bases. Such insights highlight the need for educators and other 
professionals to ensure that they understand the information experience of the 
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communities they serve instead of assuming the validity of pre-existing information 
literacy standards and models. 
 
It is also important to appreciate that it may not be useful to continue to treat 
academic, workplace and community settings as separated (Lloyd, 2010). Some of the 
contexts for this study, for example the indigenous and ethnic faith communities, are 
places where workplace, academic and everyday life perspectives intermingle. For 
some, these communities are purely a social environment, for others they ensure 
connection with eternal sacred principals. For yet others, they are places of formal or 
informal study, and for others they form spaces where members work, either paid or 
as volunteers.  
 
Further, understanding of indigenous and spiritual perspectives are likely to inform 
appreciative inquiry into nuanced elements of educational and workplace settings. 
Understanding information experience from multiple perspectives as revealed in this 
paper has the potential to guide key stakeholders, both researchers and practitioners, 
in refining their practice, since the experience of information use is pervasive across 
settings.  
Future agendas 
The information literacy research agenda must continue down this path if we wish to 
build our understanding of users, rather than imposing on them preconceived notions 
and standardized practices which dominate information literacy programs.  Some 
issues that arise include: 
 
a) The need to continue to challenge ourselves about how we avoid or limit 
the influence of existing or dominant understandings of information and 
learning when researching under-represented communities and contexts. 
b) The need to explore a wide range of research approaches to offer further 
insights into information experience. Thus far, the experience of informed 
learning has been investigated using grounded theory, phenomenography 
and ethnography, confirming the value of these approaches to researching 
informed learning in community settings (Harlan, Bruce & Lupton, 2012; 
Bunce, Partridge & Davis, 2012).  
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c) The need to understand more deeply how the authority of information is 
derived in different communities. 
d) The need to enquire into whether the language of informed learning 
counters the dominating assumption that information literacy is comprised 
of skills and behaviours to be learned. It is notable that the Displaced 
Aurarians of Denver, Colorado were able to embrace the idea of informed 
learning, including its affirmative language, and make it their own.   
e) The need to deepen our understanding of experience as a frame for 
information literacy research. 
 
Conclusion 
In this paper, to illustrate the promise of experientially grounded research into 
people’s experiences of information and learning in specific community contexts, we 
have highlighted studies adopting the lens of informed learning. These examples 
complement contemporary research paradigms by newly asking: “What constitutes 
information?” and “How is information experienced and used for learning?”  
 
The findings illustrate a sharp contrast with research outcomes from perspectives that 
see information as objective, with only minor attention to the subjective experience of 
information and even less consideration of its power to transform. The study of faith 
communities, for example, reveals the importance of attending to the information 
experience in contexts less influenced by the socially dominant interpretations of 1) 
information as objective, external and technicized, rather than subjective or 
transforming; and 2) information use which is controlled and correct, rather than 
creative, transformational and collectively achieved. Threads which might be 
explored in subsequent studies include socially grounded ways of understanding 
information, constructed in and through relationships; spiritual information and 
spiritual experiences as different from conventional understandings; and ways in 
which information is used and identified as authoritative.  
 
In the light of these results, further work on understanding information experiences 
and informed learning in under-represented environments becomes an imperative. 
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Adopting information experience as a theoretical lens where people are 
characteristically less constrained by academic and scientific values and processes is 
demonstrably able to yield rich data. Certainly, this includes collaborative studies 
with traditional and indigenous communities holding varying spiritual, ecological, and 
mythical beliefs and practices, which promise to yield new models of information 
experiences – emergent in self and with others within social and environmental 
contexts. In other words, in the future:  
Researching informed learning must take us across a wide range of spaces, 
understanding the rich and the poor, the digitally enabled and the digitally 
disabled, the psychologically empowered, and the psychologically 
disempowered... [to explore:] How do people use information to learn in their 
many and varied circumstances and contexts?  
(Bruce, 2008, p187). 
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